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Introduction

I had the honour of working closely with Lis Lange at the University of
Cape Town (UCT) from 1 January 2019 until May 2022, the premature
end of her tenure as Deputy Vice-Chancellor: Teaching and Learning
and line manager of the deans of all the faculties, including the Dean
of Law, a position I held at the time. Although she was at UCT for
only about four and a half years, she made an immediate and enduring
contribution both in her designated portfolio, broader university
leadership and beyond. In this short tribute, I reflect on some of her
most notable contributions.

UCT’s LLB accreditation crisis and the
rescue mission

In November 2017, the Council on Higher Education (CHE) issued
a letter to the Faculty of Law at UCT (UCT Law) giving notice of its
intention to withdraw the accreditation of its LLB programme due
to the failure by the faculty to submit an acceptable improvement
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plan following the review of its LLB curriculum." The notice, widely
reported in national media (see for example Davis 2017; Businesstech
2017), shocked the institution and caused considerable anxiety in the
faculty. No one could have predicted that the national review of the
LLB programme undertaken by the CHE in 2015-2016 would include
UCT Law among the few that failed to meet the mark.

As the university began to recover from the shock and started to
take rearguard action (UCT News 2017), recriminations in the faculty
ensued, resulting several months later in the resignation of the then
Dean of Law (Price 2018). The threat of the LLB’s withdrawal caused
so much embarrassment to the faculty and the university that then
Vice-Chancellor (VC) Max Price immediately dispatched both the DVC
responsible for research, Mamokgethi Phakeng, and incoming DVC
Lis Lange, who had not yet commenced her tenure, to the faculty to
assess the situation and develop a remedial plan.

All academic members of the faculty were called to this meeting.
Phakeng, who had assumed her DVC position earlier, presented
the rationale and aims of the meeting as well as the expectations of
the university leadership. Having done so, she introduced Lis and
allowed her to take charge of the meeting. I only later learned that
Lis had worked at the CHE before joining the University of the Free
State (UFS) and that she was well-versed in accreditation matters
and the CHE'’s curriculum review and accreditation processes. By the
end of this meeting, the faculty understood precisely what it needed
to do to save its LLB programme. A faculty committee chaired by
Lis was established to lead the development of the comprehensive
improvement plan requested by the CHE, following a report from
faculty and council’s review.

1 According to the Chief Executive Officer of the CHE, none of the seventeen LLB programmes
reviewed at the time received full accreditation after the initial review. All were asked to make
improvements to their programmes and to submit improvement plans within a prescribed
period. The failure to submit such an improvement plan resulted in the notice of withdrawal of
accreditation for UCT. See Narend Baijnath “The Council on Higher Education’s national review of
the LLB’, 17 November 2017, at https://www.golegal.co.za/council-higher-education-llb-review/.

114



ATOWERING LEADER IN HIGHER EDUCATION

Over the next six months a team of faculty members worked
tirelessly on the improvement plan under Lis’s direction (before and
after she commenced her term), which was subsequently adopted by
the rest of the faculty and the university before it was submitted to the
CHE. Lange actively participated in the committee’s meetings, read
drafts of the plan as it was developed, and made numerous comments
and suggestions that helped to improve the document. Her experience
and knowledge of teaching and learning, curriculum development and
review procedures were critical to the rescue of our LLB curriculum.
Her endorsement of our final improvement plan signalled to us that
the rescue mission had been completed. Indeed, the CHE lifted the
notice of withdrawal and fully accredited UCT’s LLB in June 2018.

Teaching and learning

Until 2015, UCT had positioned itself as a research-intensive university
and defined its approach to teaching as ‘research-led’. This approach was
informed by a strong belief that the primary function of a university
was to generate new knowledge rather than merely reproduce and
disseminate existing knowledge. Its teaching, therefore, had to draw
on the research that its academics were conducting and producing. This
is a vision of the university that the institution vigorously adhered to
and advocated internally and externally.

The approach meant, first, that the institution took pride in seeking
to attract the best academics and the highest-performing students to
its lecture halls. Strongly influenced by ‘Oxbridge pedagogies’, the
institution resisted for a long time all efforts to massify, maintaining
a low student-to-staff ratio and producing few high-quality graduates,
each of whom was expected to make a significant impact on society.
As a result, its policies were geared toward rewarding high performers
in research and the supervision of research degrees, promoting
excellent and ethical research practices, and fostering collaboration
with partners who share a similar mindset. Although there was always
internal criticism of this approach, it was widely accepted by both
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academic staff and university leadership. It served as a constant basis
for self-improvement and renewal.

The characterisation and policy orientation of UCT as a research-
intensive university and of its teaching as research-led were severely
challenged during the Rhodes Must Fall (RFM) movement. The
university was criticised for prioritising research over teaching and
learning, an accusation which was compounded by internal data that
showed that there was a gulf in performance between Black and white
students.

By the time Lis joined UCT in February 2018, pedagogies of support
had already taken root and intensified at UCT. What remained was
a perceived imbalance between research and teaching that favoured
the former. Lis would seize the moment to recalibrate this balance
to improve the standing of teaching in the university. She did so
by promoting effective teaching and student-focused pedagogies,
advocating for greater recognition of teaching in promotion and
recruitment processes and encouraging progressive curriculum
review and change, among other measures. In addition, she took
a keen interest in getting to know individual academics within the
faculties. For example, I was always surprised that she knew most of
the academic members in my faculty by name. By the time she left the
institution, Lis had elevated the standing of teaching and learning at
the university.

That said, in enhancing the profile of teaching and learning, she
did not endorse the deficit-oriented pedagogies that had taken root
at UCT. These saw Black students as lacking in some fundamental
ways and needing a wide range of support services to help them cope
with their studies. Advocates of these pedagogies failed to recognise
that UCT’s approach to teaching and learning was not designed for
students who were enrolled in extended programmes. The lecturers
were not equipped to teach these students and, overall, the curricula
had never been adequately revised to accommodate them. Additionally,
students themselves resented being placed on a ‘slow diet’ and being
treated as inferior to their peers. The slow diet did not help them.
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On the contrary, it relied heavily on spoon-feeding, which they
were not accustomed to. In their more intensive senior years, their
ability to cope with more complex materials and assignments was
underdeveloped. Perhaps more importantly, these programmes failed
to capitalise on the capabilities and diverse experiences these students
brought with them, including their will and capacity to succeed in the
face of adversity and the resourcefulness and resilience which had led
them to university in the first place.

Lis accepted UCT Law’s proposal to discontinue its extended
LLB programme, which had been introduced to attract students
from previously disadvantaged backgrounds who did not meet the
requirements for the four-year LLB programme. In 2018/2019,
although the faculty had unsuccessfully tried all conceivable support
mechanisms for this programme, internal throughput records showed
that only 28% completed the degree within five years—with less-
than-flattering transcripts. A few more completed the degree within
six to eight years, whereas the majority did not.

It took great courage for Lis to consider and accept the reasons for
the discontinuation of this programme and, in turn, to help the faculty
secure university approval. To this day, the faculty of law remains the
only faculty at UCT without an extended programme. The number
of students from marginalised groups has increased considerably
since we discontinued the programme and, more importantly, these
students now cope much better with the standard LLB streams and
are among the top performers.

A proposed policy to introduce a teaching career track up to the
rank of associate professor was another controversial measure pushed
in some quarters, riding on the pro-teaching sentiment within the
university. However, unlike the extended programmes and related
support mechanisms, this proposal had little to no transformative
intent or effect, given the demographic profile of its few intended
beneficiaries. As someone who promoted teaching and learning at
the university, Lis was aggressively lobbied by some academics who
were employed on the teaching track or who were not progressing
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beyond the level of senior lecturer because they could not produce
research. As part of an effort to recognise so-called ‘great teachers’,
Lis introduced the proposed policy to the deans as strongly as she
typically did when advocating for policies she believed in. However,
she faced fierce opposition from several deans precisely because
existing promotion criteria already recognised alternative forms
of research that teaching-focused academics could rely on in their
promotion portfolios. After several meetings and discussions at
various forums, the policy proposal was defeated. Gracious in defeat,
Lis never reintroduced the proposal.

The same policy was reintroduced with more vigour shortly after
Lis’s departure. This time, however, the process was marked by the
notable absence of openness to debate and critical engagement that
had previously characterised policy deliberations. In particular,
there was no comparable openness to discussing and examining all
relevant arguments fully and fairly. Instead, a strategy of procedural
exhaustion and obfuscation was employed, which only succeeded
in stifling dissenting voices. Consequently, the policy that has been
accepted is poorly drafted, conceptually ambiguous, not in the
university’s best interests and will shape institutional practice for
many years to come.

As things stand, UCT’s policy orientation is now geared towards
teaching and learning rather than research, and the results are already
troubling. The number of active researchers is declining, and research
output is trending downward. Yet, there seems to be no willingness
to recognise this as a problem worth investigating or to identify
solutions. The irony is that official interest in the outcomes of global
rankings has increased over the past eight years, precisely as the anti-
research sentiment has (hopefully) reached its peak.

[ am certain that Lis would not have supported such a turn. Overall,
her interest was limited to addressing the perception that these
essential university functions were on unequal footing, rather than
subverting the balance in the opposite direction.
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Management

For along time, UCT has had one VC and two or more DVCs, although
the division of labour and job descriptions of the DVCs constantly
evolved. At the time Lis assumed her position, there were three
DVCs: one responsible for transformation and student residence,
another for research and internationalisation, and a third for teaching
and learning. In practice, the DVC responsible for the teaching and
learning portfolio was the most senior by virtue of line-managing the
deans and, hence, the faculties.

It is well known that universities are complex and that their leaders
must possess capabilities and varied experience beyond the formal
requirements of theirjob descriptions. Writers on university leadership
note thefollowingasadditional capabilities and skillsa universityleader
must possess: commitment to personal and institutional integrity,
sensitivity to pluralism and cultural diversity, and adaptability and
resilience. In my view, for a line manager of deans to succeed at UCT
or indeed at any other university, they must possess the following
characteristics in addition to proven competence and experience in
management and in teaching and learning at the appropriate level.
They must be accessible and responsive. They must have the capacity to
listen and to request reports, information and relevant justifications
when a faculty or dean’s decision is impugned; they must also have
the capacity to timeously address problems presented to them oz, as
far as possible, to offer alternative or improved solutions, sometimes
proactively, based on evidence and the relevant information. Wieland
Gevers (2026: 19) is correct in saying that a university leader must

learn to engage with experienced administrative staff, and
begin to establish the necessary evidence base for action and
reform. In doing this, one also has to be aware that the internal
and external operating environment may change, impacting
one’s thinking, often necessitating revised approaches, and
prompting occasional tactical retreats.
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The line manager must also be reliable in defending or advocating for
the faculty or dean when necessary, unless there are valid reasons
not to do so. As Stuart Saunders notes, a university leader must
have the ability and integrity to ‘take the heat in the kitchen’ when
circumstances dictate (Saunders 2016: 4).

My experience of working with Lis confirmed that she possessed
these characteristics, as the examples already discussed show and
further examples will further demonstrate. Although she came
from a university with a lower international profile than UCT, she
was confident in her abilities and experience. In my view, she was
one of the best DVCs at UCT. She was not only reliable as source of
support for faculties but also had authority and enjoyed wide respect
within the institution, which allowed her to advocate for deans and
their respective faculties where necessary and to hold the executive
line when she believed compliance with university policies or lawful
directives was warranted.

As part of line management functions, Lis convened regular deans’
meetings. This was the most fulfilling UCT forum for any dean, owing
to the high quality of the debate and the discussion of institutional
ideas. Under Lis’s leadership, deans felt free to discuss matters
affecting their respective faculties and to share their concerns. As
expected, sharp disagreements were common. The critical point was
that after careful consideration, the strongest arguments invariably
prevailed. Always boisterous, Lis immersed herself in these debates.
Known for holding strong opinions, she was remarkably gracious when
she lost an argument and was always prepared to transcend herself
through reason, dialogue and respect for others’ points of view. It is
this characteristic that made her at once an object of respect among
some and of apprehension among others.

Managerialism

The emergence and institutionalisation of corporate-style performance
regimes at UCT among executives and deans were among the most
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hotly contested topics during Lis’s tenure. Here again she demonstrated
her ability to facilitate discussion and examine all opposing views
to arrive at the right policy position. Managerialism within South
African universities has crept in, not as a result of the organic upward
development of the academic environment, but as a consequence
of deeper structural incongruence in the governance design of the
university. The Higher Education Act No. 101 of 1997 established
council as the supreme governing body with wide-ranging powers over
university property, staffing, financial decisions, admissions policy,
language policy, student support, and legislative developments,
relegating senate to a subordinate advisory or consultative role, even
in academic matters. Furthermore, the council is composed largely of
members external to the university who lack the necessary knowledge
and experience of how universities function.

One consequence of this lopsided power structure is that the usual
standards of academic accountability—collegiality and peer review—
do not apply to those appointed to the university’s higher echelons.
Thankfully, UCT’s council had long ago adopted a hands-off approach,
largely reactive and deferential to the academic leadership of the
time, which accorded its senate autonomy over the academic project,
supported by highly productive departments and faculties that also
operated autonomously in a decentralised context. This practice
created the impression of being legally codified.

However, over time, corporate performance mechanisms began
infiltrating academic administration, culminating in attempts to
impose private-sector-style key performance areas (KPAs) and
key performance indicators (KPIs) on UCT’s leadership. This shift
intensified around 2020/2021 when the council’s remuneration
committee apparently instructed the VC, DVC and executive directors
to submit KPAs and KPIs, a practice that ran counter to established
academic norms. The expectation was that these metrics would cascade
downwards, requiring deans and heads of department to tailor their
performance criteria to match those of their superiors.

When Lis conveyed council’s demand and asked deans to submit
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new performance reports using indicators aligned with the executive’s,
the proposal met with unified pushback. Deans argued that academic
leadership could not be assessed through managerial templates better
suited to corporate environments than universities. After intense
debate, Lis accepted their position and agreed that deans should draft
job descriptions and performance criteria grounded in the realities
of academic leadership and contexts rather than imported corporate
models. However, her attempt to persuade the executive to adopt
this bottom-up approach failed. Subsequent efforts by deans to raise
the issue with senior leadership were met with hostility rather than
dialogue, signalling how deeply the managerial turn had taken hold.

This conflict marked a decisive rupture. After her engagement with
the deansled her to withdraw support for the proposed new model, Lis
became, in the eyes of some colleagues, the leader of a ‘rebellion’. This
incident exposed both the limits of academic self-governance under
the prevailing statutory framework and the vulnerability of university
leadership to managerial templates and rationales imported wholesale
from contexts not aligned with academia. It also exemplified Lis’s
leadership style, which was shaped by a total commitment to critical
engagement, for which she remains highly respected at UCT and
beyond.

Conclusion

This brief tribute attests to Lis’s exemplary leadership at UCT, marked
by intellectual rigour, principled decision-making and an unwavering
commitment to personal and institutional integrity. She navigated
crises and tough debates with the experience and dignity of a seasoned
and thoughtful scholar, championed a recalibration of the balance
between teaching and research, and helped defend academic values
against managerial tendencies that have taken hold at UCT. As is to
be expected with the position she held, some of the policy positions
she advocated were mistaken and did not come to fruition, but she
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demonstrated the maturity and capacity to transcend herself through
reason and openness to diverse viewpoints. There can be no doubt that
she left a significant mark on UCT’s traditions, policies, and practices.
Few leaders leave such a profound imprint in such a brief tenure. UCT
and its wider community were privileged to benefit from her vision,
dedication and service.

123



BIBLIOGRAPHY

Adorno TW (1973) Negative Dialectics. Bloomsbury Academic

Aguila G (2006) Dictatorship, society and genocide in Argentina: Repression in
Rosario, 1976-1983. Journal of Genocide Research 8(2): 169-180

Arendt H (1948) The Origins of Totalitarianism. Penguin

— (1998 [1958]) The Human Condition. University of Chicago Press

— (1990 [1963]) On Revolution. Penguin

— (2005) The Promise of Politics. Schocken

— (2006) Between Past and Future. Penguin

Badat S (2004) Transforming South African higher education, 1990-2003:
Goals, policy initiatives and critical challenges and issues. In N Cloete,
P Pillay, S Badat & T Moja (eds) National Policy and a Regional Response in South
African Higher Education. James Currey and David Philip

— (2009) Theorising institutional change: Post-1994 South African higher
education. Studies in Higher Education 34(4): 455-467

— (2010) The Challenges of Transformation in Higher Education and Training
Institutions in South Africa. Development Bank of Southern Africa

Barnett R (2017) The Ecological University: A Feasible Utopia. Routledge

Barolsky V (2013) Interrogating social cohesion: The South African case. In
C Moore (ed) Regional Integration and Social Cohesion: Perspectives from the
Developing World. Peter Lang

Baudrillard J (1987) Forget Foucault. Semiotexte

— (1994) Simulacra and Simulation. University of Michigan Press

Beerkens M & Van der Hoek M (2022) Academic leaders and leadership in the
changing higher education landscape. In CS Sarrico, MJ Rosa & T Carvalho
(eds) Elgar’s Research Handbook on Academic Careers and Managing Academics.
Edward Elgar

174



BIBLIOGRAPHY

Bell LA (1997) Theoretical foundations for social justice education. In M Adams,
L Bell & P Griffin (eds) Teaching for Diversity and Social Justice: A Sourcebook.
Teachers College Press

Benjamin W (1968 [1940]) Iiluminations: Essays and Reflections (H. Zohn, trans.).
Houghton Mifflin Harcourt

Bhengu T, Cele N & Menon K (2006) Value for money and quality in higher
education. South African Journal of Higher Education 20(6): 843-858

Brown W (2015) Undoing the Demos: Neoliberalism’s Stealth Revolution. Zone

Bunting I (2006) The higher education landscape under apartheid. In N Cloete,
P Maassen, R Fehnel, T Moja, T Gibbon & H Perold (eds) Transformation in
Higher Education. Springer

BusinessTech (2017, 16 November) UCT could lose its law degree unless it
transforms

Chakrabarti P (2016) Hoping against hope: Walter Benjamin and the politics of
history. Convergia 5 (5): 12-24

Chankseliani M (2022) International development higher education: Looking
from the past, looking to the future. Oxford Review of Education 48(4): 457—
473

Christodoulidis E (1993) Self-defeating civic republicanism. Ratio Juris 6(1):
64-85

Cobbing J (2023) Growth, Growth, Growth: Human History and the Planetary Crisis.
Mvusi Books

Council on Higher Education (2000) Towards a New Higher Education Landscape:
Meeting the Equity, Quality and Social Development Imperatives of South Africa in
the 21st Century

— (2001) Higher Education Quality Committee Founding Document.

—(2004a) Higher Education Monitor: The State of the Provision of the MBA in South
Africa

— (2004b) Towards a Framework for the Monitoring and Evaluation of South
African Higher Education. Discussion Document

— (2007) Review of Higher Education in South Africa: Selected Themes.

— (2008a) Higher Education Quality Committee Audit Report of the University of the
Free State

— (2008b) Higher Education Quality Committee Self-evaluation Report

— (2014) Quality Enhancement Project: The Process for Public Higher Education
Institutions

— (2016) South African Higher Education Reviewed: Two Decades of Democracy

— (2021a) A Quality Assurance Framework (QAF) for Higher Education in South
Africa

— (2021b) Framework for Institutional Audits

175



FESTSCHRIFT: TRIBUTES IN HONOUR OF MARIA LIS LANGE

Davis R (2017, 16 November) UCT’s law programme under existential threat.
Daily Maverick

Department of Education (1997a) Education White Paper 3: A Programme for the
Transformation of Higher Education. Government Printers

— (1997b) The Higher Education Act, Act 101 of 1997. Government Printers

— (2001) National Plan for Higher Education

— (2008). Report of the Ministerial Committee on Transformation and Social Cohesion
and the Elimination of Discrimination in Public Higher Education Institutions

Derrida J (2002) Who's Afraid of Philosophy? Stanford University Press

Eckel, PD & Kezar, A (2011) Presidents leading: The dynamics and complexities
of campus leadership. In PG Altbach, PJ Gumport & RO Berdahl (eds)
American Higher Education in the Twenty-first Century: Social, Political and
Economic Challenges, 3rd edition. Johns Hopkins University Press

Gevers W (2016) Helping to lead a university: A job not what it seems. In Council
on Higher Education, Reflections of South African University Leaders 1981-2014
(pp. 17-42). African Minds. https://www.africanminds.co.za/reflections-of-
south-african-university-leaders-1981-to-2014/

Ggola PD (2025) True Love Magazine and Lebo(gang) Mashile. In CJ Lee & A
Offenburger (eds) South African Cultural Studies: A Safundi Reader on Media,
Contexts, and Identities, 1999-2024. Taylor & Francis

Hall M, Symes A & Luescher TM (2002) Governance in South African Higher
Education. Research report for the Council on Higher Education. Council on
Higher Education

— (2004) The Governance of Merger in South African Higher Education. CHE

Harvey L & Green D (1993) Defining quality. Assessment and Evaluation in Higher
Education 18(1): 9-34

Higgins J (2013) Academic Freedom in a Democratic South Africa. Wits University
Press

Hoénig B (1991) Declarations of independence: Arendt and Derrida on the
problem of founding a republic. The American Political Science Review 85(1):
97-113

Human Sciences Research Council Transformation Oversight Comittee (HSRC-
TOC) (2023) The State of Transformation in South Africa’s Public Universities:
Research Report of the Ministerial Oversight Committee on Transformation in
the South African Public Universities. Department of Higher Education and
Training

Jansen J (2009) Knowledge in the Blood. Stanford University Press

— (2025, 16 October) An educated guess: Farewell to formidable academic.

The Herald

Judin JM (2020) The King Reports and the common law in South Africa. Journal

of Global Responsibility 11(2): 167-172

176



BIBLIOGRAPHY

Khamphepe Commission (2022) Commission of Inquiry into Allegations of Racism at
Stellenbosch University. The Judicial Commission of Inquiry. https://files.su.ac.
za/public/documents/2025-09/khampepe-report.pdf

Keet A & Rafaely D (2026) Outsides: Reframing the social legitimacy
of the university. European Review, 1-18. https://doi.org/10.1017/
S$1062798726100775

Keet A & Staphorst L (2026) Racism’s knowledge. In A Keet & SA Tate (eds)
Racism’s Knowledge: Disciplines, Decolonisation, and the Renewal of the Academy.
African Sun Media

Klare KE (1998) Legal culture and transformative constitutionalism. South
African Journal on Human Rights 14(1): 146-188

Kofman A (2018, 25 October). Bruno Latour, the post-truth philosopher,
mounts a defense of science. The New York Times. https://www.nytimes.
com/2018/10/25/magazine/bruno-latour-post-truth-philosopher-science.html

Lange L (n.d.a). Rethinking the university: Notes for an epochal critique (Lange
personal draft)

— (n.d.b). Re-engaging governance praxis at African universities (Lange personal
draft)

— (1998) The making of the white working class: Class experience and class
identity in Johannesburg, 1890-1922. Unpublished PhD, University of the
Witwatersrand

— (2003) Critical Reflections on the Notion of Engagement. Council on Higher
Education

— (2003/2017) White, Poor and Angry: White Working Class Families in
Johannesburg. Routledge

— (2006) Symbolic Policy and Performativity: South African Higher Education
Between the Devil and Deep Blue Sea. CHE

— (2010, 21-27 May) The trouble with transformation. Mail & Guardian

— (2012) Understanding and action: Thinking with Arendt about democratic
education. Perspectives in Education 30(4): 1-12

— (2013, 6-12 September) Transformation by numbers skims the surface of
tertiary realities. Mail & Guardian

— (2014) Rethinking transformation and its knowledge(s): The case of South
African higher education. Critical Studies in Teaching and Learning 2(1): 1-24

— (2016a) Epilogue: Students, politics and universities. In TM Luescher,

M Klementit & JO Jowi (eds) Student Politics in Africa: Representation and
Activism. African Minds

— (2016Db). Thinking academic freedom. Arts & Humanities in Higher Education,
15(2): 177-186

— (2016¢) Transformation as an ethical and intellectual project. Interview in J
Ambrosio (ed) Educational Leadership for Transformation and Social Justice:
Narratives of Change in South Africa. Taylor & Francis

177


https://www.nytimes.com/2018/10/25/magazine/bruno-latour-post-truth-philosopher-science.html
https://www.nytimes.com/2018/10/25/magazine/bruno-latour-post-truth-philosopher-science.html

FESTSCHRIFT: TRIBUTES IN HONOUR OF MARIA LIS LANGE

— (2017) 20 years of higher education curriculum policy in South Africa. Journal
of Education 68: 31-57

— (2019a) Curriculum in times of decolonisation: Reflections on knowledge,
power and identity at the University of the Free State. In L Praeg (ed)
Philosophy on the Border. UKZN Press

— (2019b) The institutional curriculum, pedagogy and the decolonisation of the
South African university. In J Jansen & Z McDonald (eds) Decolonisation in
Universities: The Politics of Knowledge. Wits University Press

— (2021) South African universities between decolonisation and the fourth
industrial revolution. In C Brink (ed) The Responsive University and the Crisis in
South Africa (pp. 272-299). Brill/Sense

— (2023) Rethinking the university: Notes for an epochal critique. South African
Review of Education 28(1): 52-69

—(2024) Address to the Transformation Strategy Group. Paper presented at
the USAf 3rd Higher Education Conference, South Africa, 9 October 2024.
https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-
higher-education-lis-langes-perspective/

— (2025) Thinking the university in the aftermath of the decolonial turn.
Comparative Education 61(1): 1-17

Lange L & Kriel L (2017) Integrating Internal Quality Assurance at a Time of
Transformation: University of the Free State, South Africa. Unesco. https://
policycommons.net/artifacts/8206840/integrating-internal-quality-
assurance-at-a-time-of-transformation/9117509/

Lange L & Luescher TM (2003) A monitoring and evaluation system for South
African higher education: Conceptual, methodological and practical concerns.
South African Journal of Higher Education 17(3): 82-89

— (2016) Governance. In South African Higher Education Reviewed: Two Decades of
Democracy. CHE

Lange L, Reddy V & Kumalo, SH (2021) #MustFall: Aporia, doubt and possibility
on the border. In L Lange, V Reddy & SH Kumalo (eds) University on the
Border: Crisis of Authority and Precarity. African Sun Media

Lange L & Singh M (2010) Equity issues in quality assurance in South African
higher education. In M Martin (ed) Equity and Quality Assurance: A Marriage of
Two Minds. Unesco-11EP

— (2011) Where do the Humanities come from? In Consensus Study on the State of
the Humanities in South Africa: Status, Prospects and Strategies. ASSAf

Luescher TM (2008) Student governance in transition: University
democratisation and managerialism. A governance approach to the study of
student politics and the case of the University of Cape Town. Unpublished
PhD, University of Cape Town

178


https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-higher-education-lis-langes-perspective/
https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-higher-education-lis-langes-perspective/
https://policycommons.net/artifacts/8206840/integrating-internal-quality-assurance-at-a-time-of-transformation/9117509/
https://policycommons.net/artifacts/8206840/integrating-internal-quality-assurance-at-a-time-of-transformation/9117509/
https://policycommons.net/artifacts/8206840/integrating-internal-quality-assurance-at-a-time-of-transformation/9117509/

BIBLIOGRAPHY

— (2016, 14 September) Candidates for Vice-Chancellor & Rector post at the
University of the Free State. https://thierryluescher.blogspot.com/2016/09/
candidates-for-vice-chancellor-rector.html (Accessed 10 March 2026)

Luescher TM, Klemenc¢i¢ M & Jowi JO (eds) (2016) Student Politics in Africa:
Representation and Activism. African Minds

Luescher TM, Loader L & Mugume T (2017) #FeesMustFall: An Internet-age
student movement in South Africa and the case of the University of the Free
State. Politikon: South African Journal of Political Studies 44(2): 231-245

Luescher TM, Makhubu N, Oppelt T, Mokhema S & Radasi MZ (2021) Tweeting
#FeesMustFall: The online life and offline protests of a networked student
movement. In L Cini, D della Porta & C Guzman-Concha (eds) Student
Movements in Late Neoliberalism: Dynamics of Contention and Their Consequences.
Palgrave Macmillan

Luescher TM, Wilson Fadiji A, Morwe K, Erasmus A, Letsoalo TS & Mokhema
S (2022) #FeesMustFall and its Aftermath: Violence, Wellbeing and the Student
Movement in South Africa. HSRC Press

Luxemburg R (1970) Reform and Revolution. Pathfinder

Maart R (2020) Unpacking decoloniality and decolonial education: South Africa
and the world. Alternation 33: 14-44

Materu P (2007) Higher Education Quality Assurance in sub-Saharan Africa: Status,
Challenges, Opportunities, and Promising Practices. World Bank

Matsuda MJ (2017) Liberal jurisprudence and abstracted visions of human nature:
A feminist critique of Rawls’ theory of justice. Gender and Justice 47-64

McKenna S (2025, 17 October). Lis [Faceboook post]. https://www.facebook.com/
share/p/1CEmGCnTsc/

McKinney W & Westbury I (1973) The Gary, Indiana Public School Curriculum,
1940-1970: A Local History. Final Report. ERIC Document Number ED075940

Menon K & Castrillén G (2019a) Making windows where there were once walls:
Curriculum transformation in South Africa. South African Journal on Higher
Education 33(3): 26-44

— (2019b) Reimagining curricula for the fourth industrial revolution. The
Independent Journal of Teaching and Learning 14(2): 6-19

— (2022) ‘Reschooling’ higher education: The dynamics of curriculum in South
Africa. International Encyclopaedia of Education 48-56

Menon K & Motala S (2022) Pandemic disruptions to access to higher education
in South Africa: A dream deferred. South African Journal of Higher Education
36(4): 47-65

Ministerial Committee (MCTHE) (2008) Report of the Ministerial Committee:
Transformation, Social Cohesion and Elimination of Discrimination in Public
Higher Institutions. Department of Education. https://pmg.org.za/policy-
document/162/

179


https://thierryluescher.blogspot.com/2016/09/candidates-for-vice-chancellor-rector.html
https://thierryluescher.blogspot.com/2016/09/candidates-for-vice-chancellor-rector.html
https://www.facebook.com/share/p/1CEmGCnTsc/
https://www.facebook.com/share/p/1CEmGCnTsc/

FESTSCHRIFT: TRIBUTES IN HONOUR OF MARIA LIS LANGE

Ministry of Education (2001) National Plan for Higher Education

Mkandawire T (1995) Three generations of African academics: A
note. Transformation (28): 75-83

Mkhize N (2018, 12 October) Tackle greed and power mongering in South
African universities. Daily Dispatch. dailydispatch.co.za/news/opinion/2018-
12-10-opinion--tackle-greed-powermongering-at-varsities/

Mogomotsi OK (2023) Rainbow nationalism as a philosophy of national unity in
South Africa. In F Dokman & A Kankindi (eds) Beyond the Spirit of Bandung:
Philosophies of National Unity: Secular or Religious? Radboud University Press

Moodie TD (2004) Review of White, Poor and Angry: White Working Class Families
in Johannesburg by Lis Lange. Contemporary Sociology 33(4): 453-454

Morrell R (2004) Review of White, Poor and Angry: White Working-Class Families in
Johannesburg by Lis Lange. African Studies Review 47(2): 154-156

Morrione DD (2006) When signifiers collide: Doubling, semiotic black holes,
and the destructive remainder of the American un/real. Cultural Critique 63:
157-173

Mpeati L, Cachalia Z, Johnson B & Hanekom P (2023) Independent investigation
into UCT governance: Final report. https://www.news.uct.ac.za/
downloads/2023/Independent-Investigation-into-UCT-Governance_Final-
Report.pdf

Mugume T (2025) Creative governance and university response to student
protest demands to decolonise the curriculum: A South African case study.
Unpublished PhD, University of the Free State

Musara E, Grant C & Vorster JA (2021) Inclusion as social justice: Nancy Fraser’s
theory in the South African context. In CA Mullen (ed) Handbook of Social
Justice Interventions in Education. Springer

Nyamnjoh A-N & Luescher TM (2022) Academic freedom, students and the
decolonial turn in South Africa. In R Watermeyer, R Raaper & M Olssen (eds)
Handbook on Academic Freedom. Edward Elgar

Osiel MJ (2001) Constructing subversion in Argentina’s dirty war.
Representations 75: 119-158

Ostrovsky N (1952) How the Steel was Tempered. A Novel in Two Parts. Foreign
Languages

Pillay S (2013) Decolonising the Humanities. Mail & Guardian, 5 April. https://
mg.co.za/news/education/2013-04-05-decolonising-the-humanities/

Pillay S (2024) Predicaments of Knowledge. Wits University Press

Pogge TW (2004) The incoherence between Rawls’s theories of justice. Fordham
Law Review 72(5): 1739-1759

Power M (1997) The Audit Society: Rituals of Verification. Oxford University Press

Praeg L (2019) Philosophy on the Border. UKZN Press

180


https://www.news.uct.ac.za/downloads/2023/Independent-Investigation-into-UCT-Governance_Final-Report.pdf
https://www.news.uct.ac.za/downloads/2023/Independent-Investigation-into-UCT-Governance_Final-Report.pdf
https://www.news.uct.ac.za/downloads/2023/Independent-Investigation-into-UCT-Governance_Final-Report.pdf

BIBLIOGRAPHY

Price M (2018, 16 May) Resignation of Dean of Law, Prof Penelope Andrews.
UCT News. https://www.news.uct.ac.za/article/-2018-05-16-resignation-of-
dean-of-law-prof-penelope-andrews

Readings B (1996) The University in Ruins. Harvard University Press

Reichert S (2008) Looking back—looking forward: Quality assurance and
the Bologna process. In A Beso, L Bollaert, B Curvale & A Sursock (eds)
Implementing and Using Quality Assurance: Strategy and Practice. European
University Association

Saunders S (2016) The challenges of politics and collegial relations. In Council
on Higher Education, Reflections of South African University Leaders 1981-2014
(pp. 1-15). African Minds. https://www.africanminds.co.za/reflections-of-
south-african-university-leaders-1981-to-2014/

Singh M (2011) The place of social justice in higher education and social change
discourses. Compare: A Journal of Comparative and International Education 41(4):
481-494

Siswanto I, Wu M, Ma H, Arifin Z, Solikin M, Widyianto A et al. (2023) The
characteristics of efficacious leader in higher education: A literature review.
Journal of Education and Learning 145-157

Soudien C (2007) Quality assurance in higher education and the management of
South Africa’s past: Some paradoxes. Perspectives in Education 25(3): 1-12

Soudien C (2010a) Who takes responsibility for the ‘Reitz four’? Puzzling our way
through higher education transformation in South Africa. South African Journal
of Science 106(9/10)

— (2010b, 13 August) Bridging the racial divide preferable to strident abuse. Times
Live. https://www.timeslive.co.za/ideas/2010-08-12-bridging-racial-divide-
preferable-to-strident-abuse/

South African Human Rights Commission (SAHRC) (2016) Transformation
at Public Universities in South Africa. https://www.sahrc.org.za/home/21/
files/SAHRC%20Report%20-%20Transformation%20in%20Public%20
Universities%20in%20South%20Africa.pdf

Stensaker B (2003) Trance, transparency and transformation: The impact of
external quality monitoring on higher education. Quality in Higher Education
9(2): 151-159

UCT Hisotrical Studies (2021) HST Seminar: Decentring academics: Preliminary
reflections on the impact of COVID- 19 on academic identity, 7 April - A/Prof
Lis Lange (DVC: Teaching and Learning, UCT). https://www.youtube.com/
watch?v=sWIpn5_c3zE. Timestamp: 4min4s

UCT News (2017, 16 November) UCT Law Faculty challenges alarmist CHE report
and is confident of retaining LLB accreditation

UCT News (2018, 20 July) Adopt Mbembe’s ‘pedagogies of presence’ — Lis Lange.
https://www.news.uct.ac.za/article/-2018-07-20-adopt-mbembes-pedagogies-
of-presence-lis-lange

181


https://www.timeslive.co.za/ideas/2010-08-12-bridging-racial-divide-preferable-to-strident-abuse/
https://www.timeslive.co.za/ideas/2010-08-12-bridging-racial-divide-preferable-to-strident-abuse/

FESTSCHRIFT: TRIBUTES IN HONOUR OF MARIA LIS LANGE

Undercommoning Collective (2016, 4 June) Undercommoning within, against and
beyond the university-as-such. Roar Magazine. https://roarmag.org/essays/
undercommoning-collective-university-education/

Unesco (2024) International Perspectives on the Use of External Quality Assurance
in Higher Education. https://www.iesalc.unesco.org/en/2024/02/28/
international-perspectives-on-the-use-of-external-quality-assurance-in-
higher-education/

University of the Free State (UFS) (2012) University of the Free State Strategic
Plan 2012-2016. https://www.ufs.ac.za/docs/default-source/all-documents/
strategic-plan-931.pdf

— (2015) University of the Free State Strategic Plan 2015-2020. https://www.ufs.
ac.za/docs/default-source/all-documents/ufs-strategic-plan-2015---2020.pdf

Universities South Africa (USAf) (2024) Imperfections in the transformation of
South Africa’s higher education — Lis Lange’s perspective. https://usaf.ac.za/
imperfections-in-the-transformation-of-south-africas-higher-education-lis-
langes-perspective/

Van der Walt L (2005) Review of White, Poor, and Angry: White Working Class Families in
Johannesburg by Lis Lange. International Review of Social History, 50(1): 115-117

Van Marle K (2019) A ‘right’ to the university. Acta Academica: Critical Views on
Society, Culture and Politics 51(1): 109-124

Williams R (2001) Writing, speech and the classical. In J Higgins (ed) The
Raymond Williams Reader. Blackwell

Zinn D & Rodgers C (2012) A humanising pedagogy: Getting beneath the
rhetoric. Perspectives in Education 30(4): 76-87

182


https://www.iesalc.unesco.org/en/2024/02/28/international-perspectives-on-the-use-of-external-quality-assurance-in-higher-education/
https://www.iesalc.unesco.org/en/2024/02/28/international-perspectives-on-the-use-of-external-quality-assurance-in-higher-education/
https://www.iesalc.unesco.org/en/2024/02/28/international-perspectives-on-the-use-of-external-quality-assurance-in-higher-education/
https://www.ufs.ac.za/docs/default-source/all-documents/strategic-plan-931.pdf
https://www.ufs.ac.za/docs/default-source/all-documents/strategic-plan-931.pdf
https://www.ufs.ac.za/docs/default-source/all-documents/ufs-strategic-plan-2015---2020.pdf
https://www.ufs.ac.za/docs/default-source/all-documents/ufs-strategic-plan-2015---2020.pdf
https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-higher-education-lis-langes-perspective/
https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-higher-education-lis-langes-perspective/
https://usaf.ac.za/imperfections-in-the-transformation-of-south-africas-higher-education-lis-langes-perspective/



